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Where are the flowers growing…….



Growing belief that the flowers continue to grow….


“Pedagogy is rarely made explicit in curricula, and
is often assumed or taken for granted”

(Erlam, 2015, p. 97).
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Presentation Notes
The central theme of my presentation and research 




How do we consider our
pedagogical theories and
practices alongside those of our
teaching team colleagues and
within the aims of the
programme curriculum?

The hoped for outcome of my
doctoral research is to develop
a framework /frameworks for
future use by educators to
consider and develop
pedagogy collectively.
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The broad question for this research is how do we consider our pedagogical theories and practices alongside those of our team teaching team colleagues and within the aims of the programme curriculum? 



RESEARCH METHODOLOGY

I

Participatory action research with a team of counsellor educators
delivering a new bicultural counselling programme (Paetahi Tumu
Korero

An appreciating inquiry orientation underpins the research.
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Participatory action research a team of counsellor educators delivering a new bicultural counselling programme (Paetahi Tumu Korero) will explore the pedagogies underpinning the programme curriculum, and the relationships of the collective pedagogies of the team of educators involved.  

Four phase participatory action research inquiry will involve the research participants (seven counsellor educators) in an initial self-study of their pedagogical theories and practices supported by the available literature on ‘pedagogical approaches and counselling’.  

Focus groups in the subsequent three phases of the research will draw from an appreciating inquiry orientation to provide a generative aspect to the collective exploration of pedagogical theories and practices of the teaching team.



KEY TERMS

Pedagogy

“It [pedagogy] includes beliefs about the
nature of knowledge, what is selected to be
taught, how it is taught, what we consider
comprises learning (learning theories), beliefs
about how students and educators learn”

(Horsfall, Cleary, & Hunt, 2012, p. ).

Curriculum

Noffke and Somekh (2005) write that
Stenhouse saw “curriculum as a set of
processes and interactions rather than a
specification of subject content which led to
his belief that curriculum development was an
impossibility without the involvement of
teachers —as- researchers” (p. 89).
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No one single definition of pedagogy in the literature.  

Broad definitions such as Parker, & Myrick’s (2009) describe it as “the educational philosophy that underpins teaching and learning” (2009, p.).  

Horsfall, Cleary, & Hunt offer a more comprehensive capture of the components of pedagogy stating  “it includes beliefs about the nature of knowledge, what is selected to be taught, how it is taught, what we consider comprises learning (learning theories), beliefs about how students and educators learn” (2012, p.      ).   


Inherent in both of these broad definitions is a link between aspects of teaching practice such as teaching strategies and instructional activities and the direction and intentionality of these borne from an underpinning body of knowledge and set of assumptions about knowledge itself and about learning and teaching.  Pedagogical theories and practice (Mallet et.al, 2014), in effect.   



CALL IN THE LITERATURE

*more explicit attention to the relationship
between pedagogy and curriculum

*pedagogy and curriculum to be considered
greater depth and beyond what is often a
functional level.

egreater debate around the and how of
teaching from a pluralist outlook.

*impacts of neoliberalism on academia
impacting on pedagogical issues
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My experience /Call in the literature 

Over the past twenty five years I have been involved in numbers of higher education programmes (counselling, social work and clinical/professional supervision of health professionals) in Aotearoa and the United Kingdom.  
 
It has been my experience time and again that pedagogy is given little in- depth or explicit attention on these programmes and is mostly considered at a functional level. 
  
Issues of curriculum content, assessment methods, programme evaluation and even teaching strategies (all important aspects) are given consideration whereas explicit emphasis to the underpinning philosophies, ideologies and theories (such as learning theories) that direct the choices we make on our programmes regarding how we go about our teaching, seems lacking.  
 
In addition, any explicit and/or in-depth focus on pedagogy appears largely to be undertaken by educators on an individual basis rather than collectively by teaching teams.  The relationship between curriculum and pedagogy is often articulated in higher education programmes’ formal curriculum approval documents yet in curriculum planning meetings, teaching team discussions and even more formal programme accreditation processes little mention is made of the pedagogical standpoints that underpin programmes’ curriculums.  
 
When it is raised in discussion, conversation seems unable to progress beyond a mention.  Frequently this has caused me to wonder if we are at a loss as to how to have these kinds of conversations.  
 


 



PEDAGOGICAL UNDERSTANDING
UNDER-UTILIZED

A review of scholarly journals on teaching and learning in counselling from
2000 — 2010 found the pedagogical focus in the journals was more on
course content and teaching techniques linked to competencies rather than

pedagogical standpoints pertaining to theories of knowledge and learning

(Barrio Minton, Myers, and Morganfield, 2014)
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Literature is backing this - It is a relief to find a similar concern in the contemporary literature. 
 
1.    
In an observation of nursing education in Aotearoa/New Zealand, Erlam (2015)      laments a lack of explicitness between pedagogy and curricula.  
 
2. 
A similar critique is made of counsellor education by Brackette (2014) writing of a “scarcity of literature on teaching pedagogy in counsellor education” (p. 37).  
 
3.  
In a similar vein, Barrio Minton, Myers, and Morganfield (as cited in Malott, Hall, Sheely-Moore, Krell, & Cardaciotto, 2014, p. 295) undertook a study involving the content analysis of scholarly journal articles (published in the United States of America between 2001 and 2010) to examine those that were focused on teaching and learning in counselling.  Their conclusion was that the pedagogical focus in the journals was more on course content and teaching techniques linked to competencies rather than pedagogical standpoints pertaining to theories of knowledge and learning. 
 
Comment on Doctoral prep.

(Drawing on the findings of this study Malott et al. posited that not only is there is “a dearth of research in best pedagogical practice” (p. 295) but in the United States of America there is also little done to prepare doctoral students for teaching counselling when they exit doctoral programmes and take up positions as faculty on counsellor education programmes.  This lack of pedagogical preparation of counsellor educators they suggest may contribute to the lack of attention to pedagogical standpoints in any depth. Whether the same holds for counsellor education in Aotearoa is unknown and beyond the scope of this research. )
 



INCREASING DIVERSITY IN HIGHER
EDUCATION IMPACTING PEDAGOGIES

Students and educators alike
having to navigate the
intersections of a plurality of

pedagogies

Negru critiques the “lack of pluralism
in teaching economics” (p 2010, 183)

and

she makes a plea for there to be
greater debate around the and how of
teaching from a pluralist outlook.
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A further rationale for this research pertains to the increasingly diverse climate of higher education within which our pedagogical theories and practices are being impacted. 

 
Again Literature backs this: In her commentary on the pedagogy of economics education Negru (2010) outlines the way in which the recent global financial crisis has forced a reconsideration in the way economics is taught.  Negru critiques the “lack of pluralism in teaching economics” (p 183) and she makes a plea for there to be greater debate around the and how of teaching from a pluralist outlook.  Negru goes on to make a useful distinction between plurality and pluralism regarding them as a continuum.  At one end plurality, she describes as a recognition and tolerance of a diversity of thought and at the other pluralism, a far more embracing notion which sees the endorsement of the validity of a diversity of viewpoints.   

Defining issues of plurality and pluralism are complex and often unclear in counsellor education and it could be argued should be a priority for research before researching pedagogy.  I would suggest however that it is precisely such complexity that gives the imperative for this research that seeks to explore how the pedagogies underpinning our programmes might be more intentionally and explicitly considered.     
 
Research that explores intentionality in pedagogical practices as teaching teams will offer educators opportunities to be more overt with students around our learning teaching theories and practices  This will go a long way to enabling students to better understand, utilise, and navigate their learning environment and manage their own learning more effectively.   

Greater transparency and explicitness in learning processes for students will also model a similar stance of transparency in the counselling process between counsellor and client which characterises many approaches to counselling taught on our programmes. 
 



Rlnqe of Pedagogies

Indigenous pedagogies such as
Maori relational ontological and
kaupapa Maori pedagogies

JConstructivist pedagogies

JExperiential and dialogic
pedagogy

and a host of pedagogical standpoints

drawing from multiple theoretical viewpoints.

AOTEAROA/NEW ZEALAND EXAMPLE:

(Stucki, 2010),

(McAuliffe & Eriksen, 2010, Guiffrida,
2005),

(Gill & Niens, 2014)
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NZ example:  
An example of such diversity in counsellor education in Aotearoa over the past two decades has been the emergence of a greater plurality of counselling theories being taught on our counsellor education programmes.  There are very few counselling programmes in Aotearoa that purport to teach students only one theoretical approach to counselling from the multiplicity of theoretical approaches available. Programmes draw from a multiplicity of theoretical approaches and philosophical positions including an extensive range of indigenous counselling approaches underpinned by Mātauranga Māori epistemologies (Durie, 2011; Black, Murphy, Buchanan, Nuku, & Ngaia, 2014), social constructivist approaches (Payne, 2006), humanistic approaches (Tudor, Keemar, Tudor, Valentine, & Worrall, 2004), and cognitive behavioural approaches (Beck, 2011), and a significant overlapping of these paradigms.   
 
In addition to the diversity of approaches taught on our programmes it would be fair to say that amongst counsellor educators in Aotearoa (as in other countries) there will exist an equally diverse and multiple array of theoretical and philosophical approaches that underpin educators’ personal counselling practice and their teaching practices.  
 
(In terms of the programme at the centre of this research, Paetahi Tumu Kōrero offers a bicultural counselling programme where Te Ao Māori (the Māori world view) is fully integral with modernist and postmodern theoretical positions on the programme. The recent accreditation panel certifying the new programme described the venture of Paetahi Tumu Korero as an authentically bicultural programme that in many respects is journeying deeper into unchartered territory of plurality for those involved.)  
 
Caught in the intersection – teaching moments and student confusion 
 
During my years in higher education, including more recently on Paetahi Tum Korero, it has been my observation that often times students and educators alike are impacted by the intersections of these diverse, multiple, divergent, and at times competing, pedagogical standpoints that exist on our programmes.  



PEDAGOGY AND COUNSELLOR EDUCATION

l.e.:
Myriad of literature on specific
pedagogical approaches T? Brackette (2014) writing of the
teach counsellors to work with scholarship of teaching and learning
particular client issues. (SoTL) in clinical mental health counselling

fields works from three:
l.  transparent counselling pedagogy,
ll.  constructivist pedagogy

lll.  transformational pedagogy
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Pedagogy and Counsellor Education  
There appears to be an interesting contradiction in the literature.  Alongside the growing commentary on the scarcity or dearth of literature (Brackette, 2014) sits a myriad of scholarly articles available in two very specific areas of pedagogy and counsellor education.   

 
The First – a vast amount of literature concerns specific pedagogical approaches to teach counsellors to work with particular client issues.  Brackette (2014) writing of the scholarship of teaching and learning (SoTL) in clinical mental health counselling fields describes working from three underpinning pedagogies. The first of these transparent counselling pedagogy (TCP) (Dollarhide, Smith- Glenn & Lemberger, 2008) which uses transparent roleplay and experiential exercises to model clinical thinking skills, the second a form constructivist pedagogy (Mc Auliffe & Eriksen, 2010) where knowledge is co-created with the learner and new knowledge subject to past understandings,  and thirdly transformative pedagogy (Mezirow, 1997) where students develop more inclusive and self- reflective internal frames of reference.   Brackette (2014) describes the latter two pedagogies as having been amalgamated by Guiffrida (2005) to form ‘emergence pedagogy’ which he apparently regards as being a more “comprehensive and effective model for teaching future counsellors” (Brackette, 2014, p. 41).        
 


PEDAGOGY AND COUNSELLOR EDUCATION

Myriad of literature on
teaching counselling from
particular theoretical and/or
philosophical pedagogies

With suggestions counsellor education
has developed a constructivist signature
pedagogy over the past decade

i.e.:

Henriksen (2006) works from o
transformational pedagogy in
preparing counsellors for multicultural
and cross cultural contexts of practice
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The second of these is the array of writing on teaching counselling from particular theoretical and/or philosophical pedagogies including indigenous pedagogies such as Māori relational ontological and kaupapa Māori pedagogies (Stucki, 2010), constructivist pedagogies (McAuliffe, & Eriksen, 2010, Guiffrida, 2005), dialogic pedagogy (Gill, & Niens, 2014) and a host of pedagogical standpoints drawing from multiple theoretical viewpoints.  For example, Henriksen (2006) explores the effects of a pedagogy based in existential and humanistic principles as a transformational pedagogy in preparing counsellors for multicultural and cross cultural contexts of practice


Didactic pedagogies
Humanistic pedagogies – humanistic principles (openness
Experiential pedagogy – interpersonal awareness  and relational insight through experience/experiential learning  
Experiential constructivist pedagogy 
Transparent counselling pedagogy – social constructivist and transparency Dollarhyde et. Al (2007). 
Relational Cultural Theory (Lonn et al. 2014) – relational competency a pedagogical goal. 
Relational pedagogies 
Indigenous pedagogies 
Constructivist pedagogies based on constructivist learning theories. 
Transformative pedagogy 





 Amidst this vast and diverse array of pedagogies advocated for the teaching of counselling, the literature highlights attempts by the counselling profession to define a signature pedagogy for counselling.  Like nursing, teaching and many other professions which have clearly identified signature pedagogies, the counselling professions has debated their own.  

Guiffrida (2005) documents something of this debate highlighting the calls over recent years for a revision of outdated pedagogies in counsellor education in order to meet the demands of complex and diverse contemporary counselling practice contexts.  Guiffrida critiques the two major paradigms that have impacted on counselling education over the decades namely modernism (Burck, Jacobs, Sauber, cited in Guiffrida, 2005) and constructivism (Mc Auliffe and Eriksen, 2010) and highlights how constructivist thinking is now penetrating most counselling pedagogies and becoming the signature pedagogy for counselling.  Pedagogy, inexplicably linked to beliefs and visions about the place of education in contemporary society, is of course by no means neutral. This documented shift towards a constructivist signature pedagogy in counsellor education (which brings a 
definite critical lens to education) reminds us of this.     
 





EXPLORING PERSONAL PEDAGOGICAL
THEORIES AND PRACTICE

Touchstone Approach (Exploring
personal constructs and bipolar
theories) Yaxley (1991)

Self- studies (situated

performance and critical
reflection) McDonough (201 3)
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Individual Educator Formation and Development of Pedagogical Theories and Practice
Not surprisingly the field of teacher education offers the most literature and research on the development of educators’ individual theories of learning and teaching.  
 
McDonough (2013) offers ways to develop educators’ pedagogy through ‘self- study’ (p. 65) and provides an in- depth outline of what is involved.  McDonough offers her own journey of pedagogical development using a self – study which involved learning through situated teaching performances and critical reflection in action to identify her underlying paradigmatic assumptions and pedagogical theories and practices.  
 
Numbers of subsequent scholars (Elliot – Johns, & Tidwell, 2013) have developed the ideas of self-study and these will inform processes used in the individual reflections on pedagogy that comprise the first stage of the research.   
.       



PERSONAL REFLECTIONS
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Programme Curriculum and Pedagogy



THE GAP..........
COLLECTIVE CONSIDERATION OF PEDAGOGY AND CURRICULUM

Touchstone Approach
Sharing in a Group
“a scarcity of literature on Programme

teaching pedagogy in (Yaxley, 1991)
counsellor education™

(Brackette, 2014, p. 37). Collaborative Interactive

Discussions (CID)
(Jaffe et al., 2015)
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Pedagogy and Curriculum 
 
As Erlam (2015) highlights existing research investigating the consideration of pedagogies in relation to counsellor education curriculum, and/or which explores the relationships between the collective pedagogies of a teaching team is sparse.  This suggests that the link between curriculum and pedagogy is effectively being underutilised.  
 
A recent study by Jaffee, Marri, Shuttleworth and Hatch (2015) also suggests however that the interest in collectively exploring pedagogy may well be growing with their study employing collective critical observations in a “collaborative community” (p. 137) of students to analysing and critiquing issues of curriculum and pedagogy in teaching experiences.  Hopefully my research will contribute to the literature in this area in a timely way.
 



FUTURE HOPES:

Research into how to engage in
explicit and more in-depth
collective consideration of

pedagogy will:

"enable students to understand, utilise, and
navigate the learning environment more
effectively

=enable greater transparency and explicitness in
pedagogical processes for students modelling
transparency in counselling process

=give greater emphasis to pedagogical
philosophies, theories and practices that inspire
and sustain wellbeing for educators

"address the gap of much needed research-
informed frameworks/processes for use in the
consideration of pedagogies as teaching teams.



WORKING GROUP
QUESTIONS

What is your experience of

the territory?

How often do you have the opportunity to
explore the pedagogical base of your
teaching?

How do you/would you personally prefer to
explore your own?

Where do you trace your pedagogical
development to?

What would interest you in relation to
collective pedagogical considerations?
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* Six counsellor educators in teaching team (all permanent

DOCTORAL STUDY academic staff members)

Participatory action research with a team e All educators have been involved with the programme for
of counsellor educators delivering a new over two years, longest 17 years.

bicultural counselling programme (Paetahi

Tumu Korero) to explore the pedagogies

.. . * Three staff members are of Mdori ethnicity (Tainui,
underpinning the programme curriculum,

Ngdpuhi, and Ngdti Porou)

and the relationships of the collective

pedagogies of the team of educators

involved. An appreciating inquiry * All are members of one or more professional associations

orientation underpins the research. including NZAC, Te Whariki Tautoko, DAPAANZ
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Our purpose is to position Māori theories and models as central to counselling in Aotearoa New Zealand. A strong Māori centred perspective is present through the entire programme and not confined to parts of it. Tikanga is acknowledged as a guiding principle for practice. There is a strong commitment to Treaty-based practice and bi-cultural development. Thus, the programme is infused with Māori values and concepts, in particular Wairua (a sense of oneness with the universe), Hinengaro (the power to seek understanding), Mana Atua (well-being within a person and between persons) and Mana Tangata (reciprocity in relationships and caring for others). Te reo and tikanga will be woven through and contextualised in all the modules of the degree.  This commitment to partnership will benefit counselling graduates as they move into the social services field and will position them well to practice in the context of a bicultural Aotearoa New Zealand. 
 
NZAC, Te Whāriki Tautoko, DAPAANZ or NZ Christian Counsellors Association

Kotahi te kohao o te ngira e kuhuna ai te miro ma, te miro pango, te miro whero. (There is but one eye of a needle, through which white, black and red threads enter).” (Tainui tongi/proverb) 
Paetahi Tumu Kōrero Bachelor of Counselling values relational, collaborative and critically reflexive counselling practice. The degree emphasises students developing their cultural and professional identity and counselling practice for the bicultural context of Aotearoa New Zealand (Tangata Whenua and Tangata Tiriti). The degree draws from a range of theories including Māori, modernist and postmodernist perspectives and approaches. The degree actively addresses the impacts of colonization in the Aotearoa context. It develops practitioners that engage in decolonizing processes to work within shared spaces for transformative counselling practice 	
ion. 


PROGRAMME

Kotahi te kohao o te ngira e
kuhuna ai te miro ma, te miro

pango, te miro whero.

(There is but one eye of a needle, through
which white, black and red threads enter).

(Tainui tongi/proverb)

“Paetahi Tumu Korero Bachelor of Counselling
values relational, collaborative and critically
reflexive counselling practice. The degree
emphasises students developing their cultural and
professional identity and counselling practice for
the bicultural context of Aotearoa New Zealand
(Tangata Whenua and Tangata Tiriti). The
degree draws from a range of theories including
Maori, modernist and postmodernist perspectives
and approaches. The degree actively addresses
the impacts of colonization in the Aotearoa
context. It develops practitioners that engage in
decolonizing processes to work within shared

spaces for transformative counselling practice. “
(Curriculum Document, 2015, Vol. 1 . P 11)



PARTICIPATORY ACTION
RESEARCH WITH AN
APPRECIAT/N 6 INQUIRY
ORIENTATION

I. Research for change through participation of collective
counselling team.

Il. Research to impact learning and teaching practice.
lll.Research co — constructing and generating knowledge.

IV.Research that addresses the division between theory and
practice.

V. Research that is real and pragmatic.

VI.Research that builds on what’s working and generative,
honouring an already significant journey as a counselling
feam.

Vil.Research that utilises divergence, diversity, multiplicity,
plurality, complexity, uncertainty and common interest
through relational and dialogic engagement(s) as a team.
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Methodology Methods and Analysis 

Participatory pragmatic action research with appreciating inquiry orientation   


Research for influence and/or change in teams/organisations/systems 
Research to impact learning and teaching practice – educational research  
Research generating knowledge – theory for practice, practice to theory.  
Research that is real and pragmatic
Generative and honours team’s journey - diversity of philosophies and relational practice as a team

 
Research as influence and change 

I have undertaken qualitative research of various kinds over the years the most significant of these an in-depth case study, an auto ethnographic project and a mixed methods project using semi structured interviews and a large online survey.   The benefit of all these studies it would be fair to say was largely for myself as researcher, my learning in the about research, a greater understanding in my field of study through the scholarship brought about through the scholarship of research and the shaping of my professional identity through gaining greater expertise in my area of practice.   I also hope that others have indirectly benefited from the way these research endeavours have influenced and enhanced my practice as a counsellor, supervisor and educator. 

Approaching this research however my starting place is firmly from a desire through research to directly offer something to my community of practice in counsellor education.  More specifically a strong motivation for this research is to explore the way in which research can directly contribute to change and development in teaching practice. 
 
Some researcher hold the belief that unless research brings about challenge to theory, policy or practice that then leads to change it then by implication ‘reinforce[s] prejudices and encourage[s] complacency” (Swann, 2003, p. 12).  My motivation to bring about change through research is perhaps less politically motivated and more stems from my optimism that knowledge is central to change and generating knowledge within organisations is a key to significant change. (Having said that my commitment to critical research is none the less strong).  
 




ol METHOD: PHASE 1 PHASE 2 PHASEK 3 PHASEKE 4

Team Individual Self -
study/variable form Focus Group

Teaching Team Teaching Team

Focus Group

Teaching Team Teaching Team
Focus Group Focus Group

thinking about
my pedagogical

mean for our
collective

a. What What am | What might we How might we How might we
(0 implicit/explicit noticing as you wish to do wish to go wish to sustain
R pedagogical share the collectively in forward in this?
| practices/theories reflection on your relation to our translating
E are underpinning pedagogical pedagogical phase two into
N my best teaching theories and practices and future practice?
T moments? practices? theories?
A
T .How am | . What might this
I
(o)
N

practice as a
member of this
team/on this
programme?

consideration of
pedagogy on our
programme?

Researcher and Group Process Reflections, and Analysis
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It is also not uncommon for action research [and specifically appreciative inquiry] not to start with a research question per se (Noffke & Somekh, 2005, p.91) but rather a desire for change, innovation or greater understanding of an aspect in a particular setting

Four phases of appreciating inquiry each stage will allow multiple and diverse ways of engagement determined and negotiated by individual participants with the collective counsellor educator team 

Individual Self Study
Focus Groups

Method  

Characteristic of appreciative inquiry is regard for the power of the positive unconditional question to discover and build on what is in social systems, a generative aspect effectively.    It is also not uncommon for action research [and specifically appreciative inquiry] not to start with a research question per se (Noffke & Somekh, 2005, p.91) but rather a desire for change, innovation or greater understanding of an aspect in a particular setting.   For many forms of action research the first stage of the research Noffke and Somekh also highlight that action research can “begin in multiple settings, with multiple levels of participants” (2005, p 91).   

Broad topic area:  

Whilst my team of counselling colleagues have expressed an interest in my research and commitment to be involved, critical to this research is an understanding that within this expressed interest there may be varying levels of participation desired and preferred ways to be involved.  

As such whilst a broad framework for the stages of the research will be offered drawing from appreciating inquiry each stage will allow multiple and diverse ways of engagement determined and negotiated by individual participants with the collective counsellor educator team 

 
Phase One 

Researcher Orientation Session for Whole Teaching Team

Introduction to field of pedagogy 
Resource of articles on pedagogical theoretical standpoints will be offered  
Introduction to phases of study


II.    Individual Reflections on Teaching Practice 

Stories in the field or ‘small stories’ (        ) will be noticed and discovered by individual educators in the team in a process/format determined by each individual with regard to the following.   

What the implicit or explicit pedagogical practices and theories underpinning my best teaching moments?

How am I thinking about my pedagogical practice as a member of this team/on this programme?

Support will be offered by myself as insider research to capture stories either by video recording, oral testimony, or written reflection and to identify moments to teaching practice articulate theories in use.   
 
III.     Whole Teaching Team Focus Group 

Sharing our individual reflections using an appreciating inquiry stance.   What am I noticing in your reflection on pedagogies?  What might this mean for our collective consideration of pedagogy on our programme? 


Phase Two 

 Whole Teaching Team Focus Group
 
What might we wish to do collectively in relation to sharing our pedagogical practices and theories?  

Phase Three 

Whole Teaching Team Focus Group

How might we wish to go forward in relation to  translating  our dreams into day to day reality?  

 
Phase Four 
 
Whole Teaching Team Focus Group

How might we wish to sustain this?


Process Analysis 
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