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lessons 1-12

Lessorns 1323

Textbook 1

lessons 1-12 of “Dialooue and Grammar’ and
“Reading ard Writing”

Dialogues, vocabulary, practice exercises and answers,
plus 2 CD containing MP3 recordings of readings

Textbook II

lessons 13-23 of “Dislogue and Grammar™ and
“Reading ard Writing™

Dialogues, vocabulary, practice exercises and arswers,
plus & S0 containing MP3 recordings of readings

https://bookclub.japantimes.co.jp/jp/author/a144770.html




Literature Review:
Genre and text types

e Derewianka (1994) — six genres: recount, instruction,
exposition/argument, narrative, report and explanation

* Bruce (2005) attempts to resolve this problem —
‘cognitive genres’ and ‘social genres’

e Crombie & Johnson (2009) — five + blended texts:
recount, instruction, argument, explanation &
classification


Presenter
Presentation Notes
genre – used to refer to the primary communicative purpose of a written text e.g., to instruct, to explain
different genres – salience of particular types of cognitive processes 
Derewianka (1994) – six genres: recount, instruction, exposition/argument, narrative, report and explanation



Literature Review:
Discourse Relations

e Relations of meaning between propositions

 Crombie (1985a & b) and Kehler (2002) - classify
relations into three types based on cognitive processes:

comparison and contrast, cause and effect and
temporal/ spatial
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Presentation Notes
Whaanga (2006) – classification based on study including te reo Māori texts


Literature Review:
Grammar, Cohesion and Coherence

e 3 distinction between text and discourse

e coherent if it makes sense and cohesive if it includes
cohesive devices

* Cohesive devices - Examples: anaphoric pronouns,
ellipsis, substitution and repetition (Halliday & Hassan,
1976)


Presenter
Presentation Notes
	In terms of grammar not a focus on discrete grammar points but a focus on the top down and bottom up – text meaning  to word level 
                   1) He went to the doctor. He was getting severe headache.
	2) He went to the doctor because he was getting severe headache.



" Extracts: Genki 1: Lesson 3
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Verb Conjugation

Verb Types and the “Present Tense”
Particles

Time Reference
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Frequency Adverbs
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(Genki 1, p. 7)
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Takeshi: Mary, what do you usua]l}r do on the weekend?
Mary: Let’s see. | usually study at home. But [ sometimes see movies.

Takeshi: I see. . . . Then, would you like to see a movie on Saturday?

Mary: Saturday is not a good day. (lit., Saturday is alittle bit [inconvenient] ... )
Takeshi: Then, how about Sunday?

Mary: That's fine.

=
ety

Mary: Good morning,

Host mother: Good morning. You are early, aren't ypu?

Mary: Yes, I'm going to Kyoto today. [ will see a maovie in Kyoto.
Host mother: Gooed. Around what time will you come back?
Mary: Around nine.

Host mother: How about dinner?

Mary: I will not eat.

Host mother: I see. Well, have a nice day.

Mary: Good-bye.

(Genki 1, pp. 84-85)
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movie

music

magazine

sports

date (romentic, not calendar)
tennis

TV

ice cream
breakfast
sake; alcohol
E,I'E'E‘l'.l tea
coffee
dinner
hamburger
lunch

water

home; house
home; hovse; my place
school

morning
tomorrow
when
today

at about , .,
tonight
weekend
Saturday
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Adverbs
¥ ¥ 1) + negative
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Expressions
i e I
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Sunday
every day

every night

to go (destination 12/~

to go back; to return

(destination 12/-)

to listen; to hear {~ %)

to drink (~ %)

to speak; to talk (language ¥/7T)
toread {~ %)

to get up

twoeat {~%)

to sleep; to go to sleep

to see; to look at; to watch  (~ %)

to come (destination 12/-)
todo (~%)
to study (~ %)

good

early

not much
not at all
usually

a little
sometimes

often; much

That's right.; Let me see.

«  ..lGenki 1, pp. 86-87)
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Vocabulary cognitive overload
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@3 Verb Conjugation

e ————

ru-vert L-verb
verb bases tabe ik
dictionary forms %-"{% (to eat) i7< (to go)
present, affirmative BAREY TEFT
present, negative BAFEEA TEFEA®
stems B 7%
irregular verbs
dictionary forms g & (to do) < % (to come)
prasent, affirmative LET Fa=~r- 3
prasent, negative LEZA rat- ey
stems L =
B-a (= a ru-verb) |35 (= an u-verb that ends with 25 )
verb bases r‘ll:w' fc.JaE.-r
long forms BFET BFERA gﬂit] E?ﬁﬁﬂ%ﬂﬁu
stems = 'JE )

(Genki 1, pp. 88-89)


Presenter
Presentation Notes
Have to do copular verbs prior to this
Action verbs – 3 different types – difficult
Even though other lesson cover these verbs but too much on first intro in lesson 3, recycling is okay to develop later but still not enough, supplementary work used extensively.
At Uni total beginner often, 3 is too much, Also only two conversations with text to use for language elicitation near authentic but complex, 



Verb Types and the “Present Tense”

In this lesson we learn about a dozen verbs that describe basic human actions. These are
often called “action verbs,” and the “present tense” of these verbs either means (1) that a
person habitually or regularly engages in these activities, or (2) that a person will, or is plan-
ning to, perform these activities in the future.

Habitual actions:
h#f_.ti.t {F lzl:'E-E.i T
ATV = XLREFCIHIMER~THL,

I often watch TV,

Mary sometimes doesn’t eat breakfast.

Future actions:
Rlth LR ET,
Z—i‘LIi'-:;‘_E THITEY FH L.

Particles

MNouns used in sentences generally must be followed by particles, which indicate the rela-
tions that the nouns bear to the verbs.” In this lesson, we learn four particles: ¥, T, 2, and
l'x‘u

I'will go to Kyato tamorrow.

Sue will not return home today.

# The particle ¥ indicates “direct objects,” the kind of things that are directly involved in,
or affected by, the event. Note that this particle is pronounced “o”

J—-E—%fALET, 1 drink caffee.

FREEMEE, I listen to music.
BARL— 8
-i-lzlfg,g.i'fu Twatch TV,

T The partide T indicates where the event described by the verb takes place.”
mEgTEeRA2T
IBTFLEERET.

I will read books in the library.

Iwill watch TV at home.

? Ins spoken language, particles are often “dropped”” We will learn more about such cases in Lesson 15,
“1n later lessons, we will be introduced to verbs that require particles other than T to express location,

IC  The particle 1= has many meanings, but here we will learn two: (1) the goal toward
which things mowve, and (2} the time at which an event takes place.

(1) goal of movement
RIT5 B FRITE 24 L.
AEIEIR)ET.

I will not go to school today.

I will return home.

(2) time
_E}ﬁﬁlﬁﬁ_ﬂi:ﬁ? 7. I will go to Kyoto on Sunday.
[ a L Apq E L3
L_‘|'_ T%l_:ﬂ} iT. I will go to bed at eleven.
TEISEN t

(Some time words stand alone, without the particle |2 tagging along, which will be dis-

cussed in Section 4 below.)

Approximate time references can be made by substituting =% or Z° A 12 for |2, Thus,

"T"—-Effﬁf[:}.f:li‘h

Cadint

Iwill go to bed at about eleven.

. The particle =, too, indicates the goal of movement. The sentences in (1) above there-
fore can be rewritten using ~ instead of (2. Note that this particle is pronounced “e.”

ﬁii%ﬂ #ﬁjﬁ'? E Iwill not go to school today.

Rpd 8ol

%tiﬁ%g:ﬁ"} £T.

I will return home.

Note that ~ may replace the particle | only in the goal-of-movement sense. The particle (2
for time references and other uses, which we will learn about in later lessons, cannot be so
replaced.

Time Reference

You need the particle (< with (1) the days of the week like “on Sunday,” and (2) numerical
time expressions, like “at 10:45," and "in September”

BHREIZITE . I will go on Sunday.

(¥ N

teEmt A2 T,

Led L La&led 2 5A ]

I 3

T Aa i

I get up at 10:45,

I will go bac(f@@bﬂ k I 1 )

pp. 90-91)
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Presentation Notes
Some focus on meanings related to the verbs


Vo !o not use the particle 1= with (1) time expressions defined relative to the present mo-
-+ as “today,” and “tomorrow;” (2) expressions describing regular intervals, such as

wient., |
every " and (3) the word for “when”
o L ;;5;! E e I will come tomorrow.
{?ﬁi‘ LEERZET. I watch TV every evening.
TR A

VWITEFE T4, When will you go?

You normally do not use |2 with (1) the parts of a day, like “in the morning” and “at night,”
and (2) the word for “weekend” Unlike words like & L 7= and fﬁ;ﬁ abowe, however, these
words can be followed by |2, depending on styles, emphases, and personal preferences.

I read the newspaper in the morning.

E(J:)iﬁﬁﬁ Eﬁ-ﬁi‘h
PLE (S MELET A

Ledd=

What will you do on weekends?

~FEAD

You can use # 4 AL 4" (= the present tense negative verb, plus the question particle) to ex-

tend an invitation. It should be noted that its affirmative counterpart, Z ¥ #, cannot be so

used. Thus a sentence like & 28 % £~ ¥4 can only be construed as a question, not as
Lk A =

an invitation.

BIRETE~THLD, What do you say to having lunch with me?
it} A -
(ST rdde o < Sounds great.

B 98 BERT oFEt mml:

topic  time place object verb
Iwill study Japanese in the library today.

B L E®WIZ Gb~ BE
topic  frequency lime goal verb

I often go back home at around seven.

In the above two examples, |< promotes time expressions as the topic of each sentence. Its
effects can be paraphrased like these: “Let’s talk about weekends; what do you do on week-
ends?” “Let me say what T will do today; [ will go to Kyoto”

B AR (L 7 ENEHA,

TN L
How about dinner? J' will not eat.

In this example, 11 is used in directing the listener’s attention and thereby inviting a com-

ment or completion of a sentence. You may also note that the broached topic, ;ﬁ‘.:ﬁ. does
e A

not stand in subject relation to the verb, but is rather its direct object.

n Frequency Adverbs

You can add a frequency adverb such as -& EI (everyday), £ ¢ (often), and ¥ ¥ ¥ % (some-
times) to a sentence to describe how often }rou do something,

&utﬁz*ﬁ%ﬁ:ﬁﬁff

2o X A

[n this lesson, we also learn two adverbs which describe how infrequent an activity or an
event is; # L AL (never; not at all) and % ¥ /) (not often; not very much), These adverbs
anticipate the negative at the end of the sentence. If you use L ¥ L or % % Y, in other
words, you need to conclude the sentence with # 4 4.

BRELEAT LEERELA,
FILIAEBE BB LA,

The Topic Particle [

1 sometimes go to a coffee shop,

I'do not watch TV at all.

Takeshi does not study much.

FZAELELAN,
I—A. B ¥,

Will you play tennis with me?

Unn, it’s slightly (inconvenient for me at this moment).

Word Order

Japanese sentences are fairly flexible in the arrangement of elements that appear in them.
Generally, sentences are made up of several noun-particle sequences followed by a verb or
an adjective, which in turn is often followed by a sentence-final particle such as #*, 41, or L.
Among the noun-particle sequences, their relative orders are to a large extent free. A typical
sentence, therefore, looks like the following, but several other arrangements of noun-particle

sequences are also possible.

As we saw in Lesson 1, the particle {1 presents the topic of one’s utterance (“As for item X, it
is such that . . ). It puts forward the item that vou want to talk about and comment on. You
may have noted that the topic phrases in sentences such as A 7V = X L L34 T+
(Mary is a sophomore), and iamﬁmi B A& T+ (My major is the Japanese I:nguage}
are the subjects of those sentences, A mpm phrase, however, need not be the subject of a
sentence. We see three sentences in the dialogue of this lesson where nonsubject phrases are
made topics with the help of the particle (1.

AT =354, ﬂﬁﬁiif-u*{uﬂi LET4.

LedEa

Mary, what do you usually do on the weekeud?

4B ti'ﬁM‘l&rﬁf 4,

ETE) Bph e

I'm going to Kyoto today.

(Genk

i 1, pp. 92-94)



New vocabulary items (nouns)

New vocabulary items (adjectives)

New Grammar 1 & 2
= 8 Dialogue
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@ On Sunday morning, at Mary's host family’s, E K03-03/04
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New Grammar 3 & 4
New Grammar 5
New Grammar 7
.’T“l New Grammar 8
New expressions

Talkeshi; Mar ¥ whalt do you usuau}r da on the weekend?

Mary: Let’s see. [ usnally study at home. But I sometimes see movies.
Takeshi: T see, .
Mary: Saturday is not a good day. (lit, Saturday is a little bit [inconvenient] ... )
Takeshi: Then, how about Sunday?

Mary: That's fine.

. Then, would you like to see a movie on Saturday?

Py
)
S,

Mary: Good morning,
Host mother: Good morning. You are early, aren't ypu?

Mary: Yes, I'm going to Kyoto today. [ will see a maovie in Kyoto.
Host mother: Good. Around what time will you come back?
Mary: Around nine.

Host mother: How about dinner?

Mary: I will not eat.

Host mother: I see. Well, have a nice day.
Mary: Good-bye.

(Genki 1, pp. 84-85)
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Example at Univ 12 teaching weeks, first week not much and final week assessments,
5 contact hours – three hours of lectures, one workshop (focus on listening from the workbook and the exercise in the workbook) and one tutorial (in small groups key focus in speaking mainly and some writing practice



Findings: Grammar and Vocabulary

e Seems to be cognitive overload - number of
Vocabulary items per unit

e Although certain grammar structures are reviewed,
but initial introduction appears to be dense and
teacher concerned about the number



Textbook analysis: Overall findings

* Very little indication that authors have taken
advantage of research related to discourse-based
teaching

* Cognitive overload and over analysis of dialogue texts



Discourse Modes
Recounting
Instructing
Classifying
Discussing

Explaining

Numbers (out of 565)
556
5
3
1
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Presentation Notes
Not enough in terms of the range of genres,
Not much focus on the characteristic features of these discourse modes



Social genres/ text types
Dialogues
Short text & Essay
Letters, Emails, Postcards & Memo
Monologues
Diary
Map
Graph
Questionnaire
Notices
Name tag

Lyric

Numbers
312
39
20
16

R, NN NN


Presenter
Presentation Notes
Wide range overall but imbalance in the focus
Emphasis the fact that they are following  CLT approach…..
Dialogues a bit authentic but too complex




Findings: Discourse Relations and Cohesion
and Coherence

Initial findings:

* Mainly a focus from a grammatical discrete point
perspective.

* There are a few indications — temporal sequencing,
and the odd reason—result in one unit.



Conclusion

e Little evidence that learners are being introduced to
these aspects of construction

e Range of social genres/ discourse modes limited
* Over analysis of dialogue texts
* Range of social genres limited

e Coherence and cohesion largely neglected —only a
focus on grammatical signalling or relations



References

Banno, E., lkeda, Y., Ohno, Y., Shinagawa, K., & Tokashiki, K. (2011). Genki I: An integrated
course in elementary Japanese (2nd ed.). Tokyo, Japan: The Japan Times.

Banno, E., lkeda, Y., Ohno, Y., Shinagawa, K., & Tokashiki, K. (2011). Genki Il: An integrated
course in elementary Japanese (2nd ed.). Tokyo, Japan: The Japan Times.

Bruce, . (2005). Syllabus design for general EAP courses: A cognitive approach. Journal of
English for Academic Purposes, 4(3), 239-256.

Crombie, W. (1985a). Discourse and language learning: A relational approach to syllabus
design. Oxford: Oxford University Press.

Crombie, W. (1985b). Process and relation in discourse and language learning. Oxford: Oxford
University Press.

Derewianka, B. (1990/[1994]). Exploring how texts work. Victoria, (Australia): Australian Print Group

Kehler, A. #2002). Coherence, reference and the theory of grammar. Stanford, U.S.: Centre for the
Study of Language and Information.

The Japan Times. Genki-Online. Retrieved from http://genki.japantimes.co.jp/index en

Whaanga, J. P. (2006). Case roles/ relations and discourse relations: A Mdori language-based
perspective. Unpublished Ph.D., University of Waikato, Hamilton.



http://genki.japantimes.co.jp/index_en

Any Questions?

\TCH Y FEE™T™

e o] Sweoct s
TJo=t . - . down " ool




	Japanese textbooks, the New Zealand tertiary sector and a discourse-based approach to teaching: Old business as usual
	   Overview
	Slide Number 3
	    �   Literature Review:�   Genre and text types�
	  �    Literature Review: �   Discourse Relations�
	     �     Literature Review: �     Grammar, Cohesion and Coherence�
	   Extracts:  Genki 1: Lesson 3
	Slide Number 8
	Slide Number 9
	Slide Number 10
	Slide Number 11
	Slide Number 12
	Slide Number 13
	   Findings: Grammar and Vocabulary
	   Textbook analysis: Overall findings
	Slide Number 16
	Slide Number 17
	   Findings: Discourse Relations and Cohesion�   and Coherence
	Conclusion
	References
	Any Questions?

