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Presenter
Presentation Notes
Hi everyone! ​
Thank you for coming to this presentation. My name is Wang Yi, an EFL teacher at  Waikato Institute of Technology. This is my co-author Wang Jing, an EFL teacher from Shandong University of Technology, China. Currently Wang Jing is a visiting scholar at Waikato Institute of Technology. The title of our presentation today is Promoting learner autonomy through a “5-i” show project in large EFL classes:  Perceptions, practice and challenges




Outline

Background to this  s tudy 

Literature review & res earch ques tions

Res earch s etting, participants  & methods

Findings

Dis cus s ion and implications  

2

Presenter
Presentation Notes
Here is an outline of the presentation. Please have a look. 



Background to this study 
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Presentation Notes
Let’s come to the background to this study. 
Project-based learning (PBL) has been believed beneficial for learner autonomy in that it requires learners to actively participate and take responsibility in the learning process. 
While interest and research in PBL is growing, few empirical studies have been found investigating the application of PBL in China, and fewer have explored large EFL classes in tertiary institutions.  

When speak of “large EFL classes”, what comes to you? Classes of 30, 40, or 50 students? Look at the photo. Have you ever taught large classes like this? The number is approximately 60-80 or even 90 students in each class. Quite surprising, right? It’s very common in many universities of China. In such large classes, how to arouse interest in the students how to improve language proficiency and how to promote learner autonomy? Because of this background, we were motivated to conduct the study. 
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(Barnard & Li, 2016; 
Wang & Wang, 2016)
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Learner autonomy (LA)

● “the ability to take charge of one’s own learning” (Holec, 1981, p. 3)

● “the capacity to take control of one’s own learning”  (Benson, 2001, p. 47)

● Constructing learner autonomy  through control shift (Wang, 2016)
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Project-based learning (PBL)

● Project-bas ed learning (PBL) is  bas ed on the us e of authentic, s ignificant (i.e. 
s ubs tantial and requiring s ome time) projects  which require s tudents  to work 
through an inquiry proces s , often acros s  cours es , cohorts  and even 
programmes . 

● Project-bas ed learning aims  to tap into s tudents ’ decis ion-making abilities , 
curios ity and interes ts  in ‘real world’ experiences  that align with their own 
interes ts  and vocational aims . 
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(Thinglink, 2015)



PBL & LA (Thinglink, 2015)

● a powerful way to help learners 
develop skills of research, 
autonomy and collaboration. 

● can take many forms and can be 
completed internally or in 
partners hip with external 
s takeholders .

● applicable to a diversity of cultural 
contexts.

7

Presenter
Presentation Notes
There is a very specific methodology that defines project-based learning – it is more than just giving students projects. This visual from ThingLink.com presents the core processes and overlays these with possibilities for technology integration (Thinglink, 2015).




The project
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5-i
Show

to intrigue

to inform 

to involve to interact

to inspire 

Presenter
Presentation Notes
The project was named 5-i Show project, “5-i” representing the five words starting with ”i”:  intriguing, informing, involving, interactive, and inspiring. The project aims to arouse interest in students, involve them, interact with each other, and inspire them.
Next, I would introduce more details of our study about this project.
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5-i Show Project



Research Questions

RQ 1: How did the s tudents  perceive the concept of learner 
autonomy and receive the “5-i” Show?

RQ 2: What effect did the project have on the development 
of learner autonomy?   

RQ 3: What challenges  were encountered in the project 
implementation and how were they met?

Presenter
Presentation Notes
Research Questions 
RQ 1: How did the students perceive the concept of learner autonomy and receive the “5-i” Show?
RQ 2: What effect did the project have on the development of learner autonomy?   
RQ 3: What challenges were encountered in the project implementation and how were they met?




Research sett ing, part icipants & methods 
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Six large classes (80 +/- ss
in each) of non-English 
major ss

• Photos & recordings 
• Observation notes  
• Interviews
• Questionnaires

A Chinese
university

Presenter
Presentation Notes
The study was conducted in a Chinese university over an academic year with six large non-English major classes (approximately 80 students in each). Data for this study was collected through observations (a reflective journal was kept by the 1st/2nd researcher, as well as lots of photos and video recordings), semi-structured interviews, and a follow-up questionnaire. The data was both qualitative and quantitative. 
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Prepare 
to show 

• Choose what to show  
• Decide on how to show it

Show it 
• Peer teaching show 
• Talent show

Evaluate 
it

• Teacher evaluation 
• Peer evaluation 

Reflect 
on it 

• Benefits 
• Challenges 

Project implementation

Presenter
Presentation Notes
The 5-i Show Project had 4 stages: Prepare to show, Show it, Evaluate it and Reflect on it (Preparation,  Implementation, Evaluation, and Reflection)

In the Preparation stage, students were involved in the project by choosing what to show and deciding on how to show it (Due to the fact that study hours was limited, we could not cover all the units. Students chose to cover some units on the syllabus).   

In the “Show it” stage, there were two rounds of shows. 
The first round, aiming to stimulate students to do autonomous learning with intrinsic motivation and enhance the learning effect with spontaneous pleasure, was the peer-teaching of chosen tasks related to the study material that should be covered according to the syllabus, including introduction to major Chinese and Western holidays and Peer-teaching of certain units of the textbook.
The second round, held at the end of the term, was a talent show.  The learners freely chose to present. They could choose singing English songs, or dubbing English films, role play, or any other to show themselves. 
Both rounds aimed to stimulate student to learn in an intriguing, informing, involving, interactive and inspiring way.

In the third stage, students were evaluated by both the teacher and their classmates.  During the show, the teacher picked 10 students at random to take notes and make peer-assessment.

In the last stage, the teacher and the students reflected upon the benefits and challenges of the project. 



13

Presenter
Presentation Notes
Here are the results. Let the data speak.




RQ 1: How did the students perceive the concept of LA and 
receive the “5-i” Show?
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Likert Scale: 
Perceptions of LA
13 /15      3.62 to 4.01

Presenter
Presentation Notes
The data of the questionnaire (242 out of 480 students responded) and interviews with 10 voluntary interviewees show that: The majority of students held a positive attitude towards LA and the 5-i Show.

In the Questionnaire, a 5-point Likert Scale was used for each question to gauge the level of students’ agreement with the questionnaire agreement, ranging from disagreement to agreement represented by numbers one to five. 
The report showed 23 of the 30 questions get average scores between 3.69 to 3.85.  
15 questions asked about “perceptions/opinions got average scores ranging from 3.62 to 4.01.
 




RQ 1: How did the students perceive the concept of LA and 
receive the “5-i” Show?
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Receptiveness of the Show
13/15   3.33 to 3.89

Presenter
Presentation Notes
15 questions asked about the Show got average scores ranging from 3.33 to 3.89.

Interviews: The semi-structured interviews reveal that the 10 interviewees all unanimously agree that it’s important and necessary to foster learner autonomy and 6 out of 10 interviewees think the 5-i Show Project plays a positive role in arousing interest, rebuild confidence, improving learning efficiency and independent study. (备用）
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Here are some data from the interviews. 
Theses are some of my lovely students.



S1: It’s interesting. It’s different from the way I learnt English 
before. I think it’s good. Every one can practice. I learned a 
lot.

S2: This project gave everyone an opportunity to present. 
We learned how to make a good presentation.  We now 
understand how hard our teacher works. I will study harder.

S3: Although I spent a lot of time preparing, I still felt 
nervous. However, I’m more confident than before. I think I 
can do better next time.

S4:  Learning this way is more fun. It’s kind of autonomous 
learning and we had to do a lot by ourselves, but it pushed 
me to learn more. 17

Presenter
Presentation Notes
Allowed students’ decision making / individual choices on the ‘what’ and ‘how’ about learning 
Made learning more interesting
Provided opportunities for students’ active ‘learning by doing’ 
Empowered students by letting them be ‘the sage on the stage’ 
Allowed students to evaluate their own work (self or peer) 
Enhanced students’ willingness to learn (more and harder) 
Built up students’ confidence (esp. in public speaking & presenting) 
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RQ 2: What effect did the project have on the development 
of learner autonomy? 

● Allowed s tudents ’ decis ion making / individual choices  on the ‘what’ and 

‘how’ about learning 

● Made learning more interes ting

● Provided opportunities  for s tudents ’ active ‘learning by doing’ 

● Empowered s tudents  by letting them be ‘the s age on the s tage’ 

● Allowed s tudents  to evaluate their own work (s elf or peer) 

● Enhanced s tudents ’ willingnes s  to learn (more and harder) 

● Built up s tudents ’ confidence (es p. in public s peaking & pres enting) 
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S5: It improves all kinds of skills…It’s good for our 
future employment. Through participating in the 
project, I learn how to make plans, how to monitor 
and assess my learning. I enjoy this kind of 
autonomous learning.

Presenter
Presentation Notes
Many students enjoyed the sense of achievements after taking part in the project. Their involvement was increased, and students developed strong sense of commitment for what they were doing, and then they were inspired to learn more.
One of the direct and noticeable finding was that students’ presenting skills got improved as many of them consciously learnt the strong points from their peers tried to avoid the mistakes made by their peers. As a result, students became more interested and confident. 
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 Please enjoy some PPT made by the students independently. 
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Some dealt with information security, current employment of college students, college study and popular sports, etc. 
The topics covered all kinds of aspects of real life, and helped students get genuine knowledge about life apart from practicing skills. 




RQ 3: What challenges were encountered in the project 
implementation and how were they met?
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Challenge 1 Strategy taken to cope with it

• Getting everyone involved and 
keeping a balance between 
individual work and 
collaborative work in a large 
class

• Dividing a big job into small 
learning  tasks (the number 
approximately equal to the 
number of students), some for 
individual completion, some for 
group/team work. 

Presenter
Presentation Notes
Getting everyone involved and keeping a balance between individual work and collaborative work in a large class was the first challenge we were encountered. 
Dividing the project into small learning tasks, the number approximately equal to the number of students, some to be finished individually, some to be finished collaboratively. (designed to meet the needs of students who might like to work with others)
To help the students finish their tasks more smoothly, a Demo was introduced at the beginning. 
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Challenge 2 Strategies taken to cope with it

• Managing the large number of 
‘audience’ students and keeping 
them engaged while only a few 
were presenting / showing 

• Helping presenters to make 
engaging PowerPoint slides

• Occupying the audience with 
peer-evaluation  

• Allowing students to record the 
presentation / show using 
various self-selected APPs

Presenter
Presentation Notes
Managing the large number of ‘audience’ students and keeping them engaged while only a few were presenting / showing was a the second challenge.

Helping presenters to make engaging PowerPoint slides
Occupying the audience with peer-evaluation  
Allowing students to record the presentation / show using various self-selected APPs
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Challenge 3 Strategies taken to cope with it

• Insufficient time, support and 
flexibility to apply PBL under the 
current educational system

• Requiring students to do a 
combination of tasks with an 
item of their own choice and a 
‘must-do’ topic from the 
textbook   

• Keeping out-of-class learning 
support ‘on’ via QQ & WeChat 
group 

Presenter
Presentation Notes
The third challenge was that time, support and flexibility to apply PBL under the current educational system was insufficient.

The teaching hours, teaching materials, methods, and teaching objectives had been scheduled or prescribed before the term had started, leaving the teachers very little time and flexibility to apply PBL. And the support from the school was not sufficient, either. The students who took part in the project should attend the same test as those who were taught in the conventional way so many students felt worried that they might be disadvantaged for not covering all the study materials on the syllabus.
To meet this challenge, students were required to do a combination of tasks with an item of their own choice and a ‘must-do’ topic from the textbook   
Keeping out-of-class learning support ‘on’ via QQ & WeChat group 
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Dis cus s ion and implications

• Interes t and motivation is  the key to PBL and LA, therefore allowing 
s tudents ’ choices  is  es s ential.            

• Appropriate teacher s upport is  crucial to effective us e of PBL and 
genuine improvement of learner autonomy.   

• No context is  flawles s  for any project. Teachers ’ unders tanding of 
contextual factors  (es p. challenges ) and willingnes s  to pos itively 
cope with them PBL plays  an important part in the project 
implementation and its  effect on the development of LA. 

Presenter
Presentation Notes
To conclude, 
How to really stimulate students' intrinsic learning motivation is the key to the development of learner autonomy.            
How to balance the learners’ autonomy and teachers’ intervention in large-class teaching of China will affect the development of learner autonomy.   
How to accommodate the actual needs of the students under the current educational system of China will facilitate the fostering of learner autonomy.

About the last point, a few words to be added: Resistance from students and restraints from educational system in China prevent PBL from being widely applied in  large EFL classes. It’s urgent that the deep-rooted exam-oriented or score-oriented mind-set of the students, the teachers and the educational system should be changed. 

Quotations from the interview:
S6:  I like the way of learning, but I worry that I can’t get good scores in the examination if I learn in this way.
S7: I think it’s fun but I learn very little. This term I feel I only learn what I present.
S8: I don’t know what we are doing this term. I prefer that the teacher teach and tell me what to do. I just follow step by step. 
S9: I feel we have so limited class time. I want to learn more. I’m more used to the old way—the teachers teach, and I listen. Teachers know more than the students. It’s more efficient.  （备用）
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Appendix: Peer Evaluation Form 
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