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College English 

● Traditional College English course being ‘marginalized’, 

replaced or even removed

● A new course created at X university called 学科 English 

● NOT subject-content-based; NOT the same as EAP or 

ESP 3

Background

学科 English 



Course outline & specifications 

4

Courses
Semester

Credits

per 

course

Credits 

in Total

College English Listening & Speaking S1 & S2 2

12

College English Reading & Writing S1 & S2 4

Follow-up Skill-boosting Courses S3 3

学科英语 （ESAP） S4 3



Challenges for CE teachers
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⚫ Given syllabus ⚫ Ts’ lack of experience in course 

designing

⚫ Standard textbooks with enormous 

supplementary resources 

⚫ Extremely limited resources 

⚫ Lecturing-style teaching  ⚫ No previously-used mature lesson 

plans / teaching methods  

⚫ No need of knowledge of ss’ major 

studies 

⚫ Ts’ lack of knowledge of ss’ major 

studies 

⚫ Little of no change over years ⚫ Ts’ attitudes towards, and ability to, 

cope with changes 



This study 
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Teachers’ Profiles 
L
is

a • MA in ESL 
teaching

• CE teaching 
13 years

• Overseas 
study: 3 
months in 
the USA

J
o
y • PhD in 

Applied 
Linguistics 

• CE teaching 
20 years 

• Overseas 
study: 5 
years in NZ

M
e
g • MA in ESL 

teaching

• CE teaching 
15 years 

• Overseas 
study: 6 
months in
NZ
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Project-Based Learning (PBL)

● PBL is based on the use of authentic, significant 

projects which require students to work through an 

inquiry process, often across courses, cohorts and 

even programmes. 

● Project-based learning aims to tap into students’ 

decision-making abilities, curiosity and interests in 

‘real world’ experiences that align with their own 

interests and vocational aims. (Thinglink, 2015).
8



PBL for ESAP

● is a powerful way to help learners develop skills of 

research, autonomy and collaboration; 

● can take many forms and can be completed internally or in 

partnership with external stakeholders;

● is applicable to a diversity of cultural contexts. 

(Thinglink, 2015)
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Research Questions

1. How was PBL implemented in the new ESAP course? 

2. What challenges did the teacher encounter in the project 

implementation and how did they collaboratively respond 

to them? 

3. How was the course received by students? 
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Research setting, participants & methods 
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Six large classes 

(approximately 60 ss) 

of university 2nd year 

students studying 

mechanical engineering
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Before
• Collaborative course designing

During 

• Teachers’ reflective journals

• Ideas & resources sharing via WeChat

After

• Students’ reflective journals 

• Post-course survey 

Methods
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Overall course designing: 3 learning 

outcomes

Academic writing for general purpose

Academic writing for research paper

Presenting at academic conferences 
14

RQ1:How was PBL implemented in the new EASP 

course? 
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16

AW for 
research 

paper
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RQ2: Challenges & coping strategies 
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Challenge 1 Strategy taken to cope with it

Designing the course 

in accommodation to 

students’ limited 

knowledge of their 

major studies and 

doing research 

• Ongoing online discussion for peer  teachers 

learning and lesson plan modifications

• Supplementary physical meetings 

• Teachers weekly reflective journals in 

WeChat group



Discussion & weekly reflective 

journals 

19
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Challenge 2 Strategies taken to cope with it

Getting every 

student involved and 

motivated in writing

• Group discussion

• Summarizing common problems of writing and 

sharing good samples via QQ during the 

process of writing 

• Collaborative evaluation ( automatic grading, 

peer-evaluation and teacher evaluation)

• Multi-revision
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Challenge 3 Strategies taken to cope with it

Managing the large 

number of ‘audience’ 

students and keeping 

them engaged while 

only a few were 

presenting

• Helping presenters to make engaging 

PowerPoint slides and improve language 

efficiency before presentation

• Occupying the audience with peer-evaluation  

• Student reflective journals
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Presentations delivered  by students majoring in material molding and 

control engineering



S1: First, I had a full understand the structure and format of 

research paper. AW should be concise, accurate and logical.

It’s better for me to accumulate some sentence patterns to 

make the essay more academic and native.

S2: Achievement: I have clarified the writing procedure of 

research paper, improved my presentation skills and 

accumulated professional words in my major.

Reflection: During the process of doing project, I found my 

abilities of overcoming nervousness, presenting with academic 

words were greatly improved. I will show my great gratitude to 

the assistance of my teacher.

S3: The project of  presentation at conference benefited me a 

lot . I learned to compose research paper. In terms of 

presentation, I thought I should find more opportunities to 

practice myself. 23

Students reflective 

Journals after 

presenting their 

research papers



RQ 3: Students’ reception of the course  (122 students)

24
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Student’s 

reflection on the 

course and 

suggestions to 

future students
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Discussion and implications

• Collaborative reflective practice is supportive to ESAP course in course design,  

idea-sharing and resource-exchanging.

• Appropriate teacher support is crucial to effective use of PBL and  improvement 

of academic writing and presenting.   

• The instruction of academic writing for general purpose  is fundamental before 

moving on to research paper writing for second-year students with limited 

knowledge of their major studies. 
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Appendix: Post-course Questionnaire


