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Session 3

SESSION 3: ROOM: AMLT105 START: 10.30 am
STREAM: Education Policy

PRESENTER(S): Jo MacDonald, Jenny Whatman and
Rose Hipkins, NZ Council for Educational Research

Researching and evaluating the mentor role and the
mentoring relationship between early career teachers
and their mentors.

The New Zealand Council for Educational Research
(NZCER) is undertaking a 4-year evaluation of the Teach
First NZ pilot programme, an alternative field-based
approach to becoming a teacher in low-decile secondary
schools in Auckland and Northland. The evaluation
follows three cohorts of Teach First NZ participants
through their two years on the programme. Each
participant is supported by a school-based mentor.

NZCER also recently undertook an evaluation of the
Manaiakalani Digital Teacher Academy (MDTA),
following their first cohort of beginning teachers. MDTA
is an apprenticeship model that partners newly qualified
beginning teachers with a mentor, in schools in the
Manaiakalani cluster in Auckland’s Tamaki Basin. For
their entire first year of teaching, each beginning teacher
and their mentor share a class (or classes at secondary
level). In their second year of teaching, each beginning
teacher takes full responsibility for their own class, but
maintains a relationship with their mentor.

Educative mentoring is deemed to occur ‘when an
experienced colleague provides dedicated time to a BT
[provisionally certificated teacher] to guide, support, give
feedback and facilitate evidence-informed reflective
learning conversations’ (Guidelines, p. 10). In both these
pilot initiatives, the role of the mentor teacher in
supporting early career teachers is central to individuals’
experiences and success. The mentoring relationship has
therefore been an important focus for us as researchers
evaluating these initiatives.

In this presentation we will discuss the methodological
and analytical approaches we have taken to understand
the role of the mentor, and the relationship between the
mentor and the mentee. These include developing a
theory of change, intervention logic and evaluative
criteria to focus attention on core aspects of mentoring at
the start of the evaluative research; data collection
methods that value multiple, in-depth perspectives on the
mentoring relationship; and analysis that acknowledges
both commonalities and diversity in experience, and the
importance of context. The focus of the presentation will
be on these strategies. We will also reflect on ethical
considerations when focusing on the mentoring
relationship, including power dynamics, confidentiality,
and anonymity. In keeping with the conference theme,
this final focus draws attention to mentoring as a site for
the politics of learning to be a teacher. Although we will
use published findings to illustrate points in our
presentation, the purpose of the presentation is to discuss
methodological approaches to researching and evaluating
mentoring, not to present findings from the MDTA or
Teach First NZ evaluations.
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SESSION 3: ROOM: AMLTI05 START: 10.30 am
STREAM: Education Policy

PRESENTER(S): Lisa Helmling, Unitec
What is in a picture book?

How has the internet influenced children’s picture books?
This may seem like an unlikely question for teachers, but
picture books are developing in complexity through
embracing elements from online platforms. Picture
books described as displaying postmodern elements
specifically exemplify elements often found online,
requiring readers to acknowledge, explore and read in a
similar fashion. They require repeated complex reading
where readers interpret both text and images, with
multiple plots and/or layers of meanings integrated
throughout (Anstey & Bull, 2000).

Using Dresang’s (2008) Radical Change Theory T will
demonstrate how the internet has influenced layout,
content and images of a few pages from three different
piciure books: The True Story of the 3 Little Pigs! By A.
Wolf (Scieszka, 1989), Flotsam (Wiesner, 2006) and
Voices in the park (Browne, 1998). This analysis will
demonstrate evidence of interactivity, connectivity and
access and discuss possible readings that explore beyond
the obvious. Many of these elements are often over-
looked when reading with and alongside young children.
Through using Radical Change Theory for this analysis, 1
ask (eachers to question and reflect on their influence
when reading with and alongside children. I aim to
outline my analysis with question to teachers: should we
evaluate how we read with and alongside children? Do
we, as teachers embrace these changes? How do we offer
children opportunities to explore postmodern picture
books in their own ways? How do teachers facilitate
children to look beyond?

1r alacale sl al
als ale ale ale als
P S s, S S

SESSION 3: ROOM: AM106 START: 10.30 am
STREAM: Early Childhood Education

PRESENTER(S): Tracey Hooker, Wintec (Waikato
Institute of Technology)

The power of portfolios: Adults and children engaging
with ePortfolios in an early childhood education
setting.

While common across the primary, secondary and tertiary
sectors of education, ePortfolios are relatively new in the
early childhood education sector, nationally and
internationally. They are, however, becoming more
widespread in Aotearoa New Zealand as a platform to
present children’s formative assessment documentation.
There is very little documented evidence of the use of
ePortfolios in early childhood education (ECE) and as
such little is known about how they could impact on
parent and whanau engagement with their children’s
learning, teachers formative assessment practices, how
they contribute to children’s learning journeys and indeed
how children could use ePortfolios. This PhD study
located in Aotearoa New Zealand investigated the use of
ePortfolios in an early childhood education setting and
how teachers, parents, whanau and children engaged with
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them in comparison to their engagement with paper-based
portfolios.

The ECE setting involved in this research was using
paper-hased portfolios as artefacts to document children’s
development and learning over time, and had been doing
so for several years prior (o the research being
undertaken. The setting had a history of robust
documentation but struggled to find ways that enabled
parents and whanau to contribute to this documentation in
a written form. After a period of investigation into the
use of paper-based portfolios, and their effectiveness in
encouraging parents and whanau to contribute,
ePortfolios were introduced. Accordingly this research
presents a comparative study of paper-based portfolios
and ePortfolios.

After the introduction of ePortfolios significant changes
were evident in the ways that parents, whanau and
leachers engaged with the learning documentation
contained in the ePortfolios. Changes were also evident
in the teachers’ formative assessment practices and in the
ECE setting’s community of practice, which at the onset
of the research was just developing.

Consequently the research identified the importance of
portfolios, in whatever format, as artefacts which
encourage children, their families and teachers Lo revisit
their learning — allowing for support and extension of the
learning. This presentation will include these findings
and will discuss implications for practice and policy in
terms of ePortfolio use in early childhood education
settings.

SESSION 3: ROOM: AM106 START: 10.30 am
STREAM: Early Childhood Education

PRESENTER(S): Tara McLaughlin, Monica Cameron,
Karyn Aspden and Jo Dean, Massey University

Teachers’ reflections on learning stories: What makes
a quality learning story

Assessment is intricately linked to understanding and
supporting children’s learning. Assessment approaches in
early childhood education (ECE) can take many forms,
yet the narrative assessment method referred to as
learning stories is the dominant form of assessment in
New Zealand ECE settings. Despite the emphasis on
learning stories within ECE, there has been surprisingly
little specific guidance to teachers to help ensure a quality
process (i.e.. the development of the story) and quality
product (i.e., the written learning story) since the
emergence of learning stories in the field over 15 years
ago (c.f, Carr et al., 2000; Carr, 2001). Present guidance
for teachers occurs in the form of reports, books, and Kei
Tua o te Pae (Ministry of Education, 2004) and provides
exemplars and identifies overarching principles to
illustrate key features. The guidance is intentionally non-
prescriptive to allow for individualisation and
identification of quality features in local settings.

Given the flexibility and freedom that teachers experience
in developing learning stories, it might follow that this
would be an area primed for extensive research to learn
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what guides teachers, what choices they make, and how
they construct and enaci this form assessment. However,
a systematic literature review revealed minimal published
research in this domain (McLaughlin, Cameron, Dean, &
Aspden, 2015). Our study, therefore, sought (o determine
teachers’ perspectives of learning stories with a specific
focus on what constitutes a quality-learning story. To this
end, our presentation aims to explore the context for ECE
assessment, highlight the important role of teachers’
understandings of assessment approaches, and to share
preliminary findings that illustrate teachers’ perspectives
of quality learning stories.

Our presentation reports data from individual interviews
with eleven teachers from a community-based early
childhood centre. To learn about teachers’ perspectives,
we asked teachers bring and talk about exemplars of their
own learning stories including both those they considered
high-quality and those they identified as needing
improvement. Data were analysed through an iterative
process of thematic analysis to identily commonly
reported features of quality stories, areas for
improvements, as well as unique perspectives. Although
findings are limited to the context in which this study
occurred, reporting insights into teachers” thinking
contributes to developing a broader understanding of
what teachers” value in an assessment approach, what
guides their practices and how they define quality
features. This presentation is relevant to educalors,
researchers, and policy-makers interested in assessment
or early childhood education.
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SESSION 3: ROOM: AM106 START: 10.30 am
STREAM: Early Childhood Education

PRESENTER(S): Monica Cameron, Massey University

Assessing four year old children’s learning - What is
happening in New Zealand?

Regardless of age, the assessment of children’s learning
is a complex undertaking and is integrally linked with the
teaching and learning process. Effective assessment has
been identified as a core element of high quality teaching
practice in early childhood education (ECE) (Education
Review Office, 2007; Farquhar, 2003). Yet, little is
known about how New Zealand ECE teachers assess four
year old children’s learning. Moreover, teachers’
assessment practices have also been identilied as an area
of discontinuity between the ECE and compulsory school
sector. Differing assessment practices between the two
sectors can hamper the sharing of assessment
information, despite a current focus on the need to
support children as they transition from ECE to school
(ERO, 2015).

My doctoral research therefore explores teachers’
understandings, beliefs, and practices in relation to
assessing four year old children’s learning. The
theoretical framework underpinning the study is based on
the notion that people actively construct understanding as
they engage with the world and the people within it
(Crotty, 1998). Within a mixed methods explanatory
research design, a national survey and key informant
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