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MYSELF 

 Born & educated in China 

 Came to NZ in 2009

 Taught English in China for 14 

years from secondary to tertiary 

 2009 – 2019 in NZ as 

 a visiting scholar 

 student (TESOL / CAT / PhD in 

applied linguistics)

 ESOL teacher and researcher 



OVERVIEW 

 Who are our learners? 

 Why their stories? 

 What stories? 

 How were the stories constructed, used, and reused? 

 What literacy was addressed / achieved? 



LEARNER PROFILE 



How diverse
are our learners? 

 Age range from 17 to 70 

 Male & female, single & 

married, parents, 

grandparents …  

 China, Korea, Cambodia, 

Burma, Thailand, Iran, Iraq, 

Afghanistan, Syria, Somalia, 

Morocco, Columbia, Ecuador 

… 

 Education background from 

nil to university degree 

 Pre-literate to A2



Why their stories?



 … it is a basic principle of the learner-centered curriculum that class time should 

be used to teach “those aspects of the language which the learners themselves 

deem to be the most urgently required” (Nunan, 1988, p. 3). 

 … that it is important that teachers who intend to foster autonomous learning 

attend to the personal relevance of the language that is being learned. (Benson, 

2016, p. xxxiv) 

 . . . Autonomy resides in being able to say what you want to say rather than 

producing the language of others . . . (Macaro, 2008, pp. 59-60)

WHY LEARNERS’ STORIES 



What stories?



Self & family 



WORK 
Work 





Term break











Changing 

planned lesson 





How were the stories constructed? 



Pre-structured 

 What’s your name? 

 Where are you from? 

 How long have you been in New 

Zealand? 

 How long have you been studying at 

Wintec? 

T-initiated + 

spontaneously-co-constructed

 Where are you from, Mpundu?

 I’m from Congo. 

 Where is Congo, everybody? Asia? 

 No, no, no. South Africa. 

 Ah … now do you have any 

questions about Mpundu?

 And anything else? … 



How were the stories 
used and reused? 



Tell it

Ask 
more 

about it

Write it 
down 

Copy it 

Type it 
out

Read it 

Think 
about it 

Write 
another 

one 

When a story 
happens … 



What activities were carried out 
of the stories?







What literacy needs 
were addressed / achieved? 







Tell it

Ask 
more 

about it

Write it 
down 

Copy it 

Type it 
out

Read it 

Think 
about it 

Write 
another 

one 
• listening
• speaking  
• reading
• writing  
• communicative 
• grammatical 
• phonemic
• digital 
• cultural 
• humane 
• collaborative 
• accommodating 

individuality 
• building rapport
• peer support  
• class dynamics
• … 





Leo came to Hamilton last month. He 
likes living in a city, but he doesn’t like 
very big cities like Auckland.















Diverse learners 
Inclusive teaching 

How diverse
are our learners? 

Pre-literate to 
CEER A2

How can we 
include them all? 

Personal stories

What can be 
achieved?

Multiple literacies 



Creating these stories, 
what’s the workload like?





Final words

When we care,

they learn, 

and we learn 

even more.   

☺

Wang.Yi@wintec.

ac.nz

mailto:Wang.Yi@wintec.ac.nz
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